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ABSTRACT N o

* . THE PROBLEM , N o ’

'y T e h L : .
Can a counselor working cooperatively-with'a~faculty"memuer and his =~ —

_

y i

‘students -produce positive change in the students\'stud& hahixs[pnd]or SR

W

! VT s Ty
i, S A
attltudes by employlng specific counseling servicds, technlqhes,
. _/ .
supportive matcrials, 1nst1nrtlon and guldance Jnfoamﬁtlon.,e

< e &

THE NULL HYPOTHESIS . . , ) ”-\\'

1he problem was tested by two null hypoihoues. ¢h) Théfeiexistc
change in study hablts as mcasurcd by a pre ‘and post. test on {he Brown
and Holtzman Survey of Study Habits and ALtltUdPS, A2) There exists no

. change in study attltudes as measured by a proyund post test on tha

Brown and Holtzman Sufvey of Study Habits and ALtitudeSl

THE METHODOLOGY

R

The study was conducted at'F]orlda Junior College at Jacksonville,
Fred H. Kent Center. A random sample was ‘identified of 36 faculty
members who taught second perlod classes (9:10 - 10:00) Monday,

‘ Wednesday and Friday. Four counselors were ass1gnod”to the study. Eacn.
counselor was assigged to four instructors who were randomly ident%fied
,from the second perlod classes, Based on a schedule for each group, a
pre and post test of the Brown and Holtzman Survey of Study labits and
Attltudes was admlnlstered to the students in each of'the 16 classes. A
total population of 536 students partlcxpated in the study..

The design of thc study was leIded into four groups (15-Group A
was- a551gned as a control group;.(2) Group B was assmbued as_the group

\l
in which students were contacted through the mail by the counselor




| .

concerning their study babits and study attitudes results; (3) Group C
was assigned as the group,in‘which the students were contacted by their
instructor concerning their study habits and study attitudes results and
thcn referred to an asqigncd counsclor for ass1stance, (4) Group D was @

_assigncd as . the group which received contacts by both the instructor and

counselor concerninrg their study habits and study attitudes results.

1
]
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REVIEW OF THE LITERATURE

A basic review of thenliteratnre:proyides‘stroné support that
studeunts can change study habits yia study habit courses, programs
and/or counseling Thorc is'current]y an increasing need for counseling
o. become an inLegral part of the instructional Process. Counseling can
provide the pr0per assistance to studcnts with these needed skills in
order that the sLudents can deal more effcctively with their studies.

Integrating instructional modes with counseling techniques can prov1de

meaningful improvement in performance or study habits behavioi.

RESULTS AND COVCLUSIONS

“.

The analysis of the Study Habits and Study Attitudes for cach of
the four groups (A B, C and D) pre and post test (Brown and Holtzman
‘Survey of Study Habits and Attitudes) was based on a One-Way Fixed
Effects Analysis_of Variance.

Study Habits . ’ .

Based on the data, the null hypothesis was rejected only by .
Group D with indications that Group C could also reJect the null

hypothesis with. additional analys1s. Basically, this data indicate that

i
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) )
Group D with the maximum intcraction of instructors‘and.cpunselors with
the studernt can produce an improvement in study habits for students.

Study Attitudes

A revigw of the dJdata for study attitudes for each group
indicated the null h&pothesis was rcjected by all four groups. This
finding makes it difficult to interpret the d?té due toliack of
discfiminatiog‘between groups and ability to put them in priority order.

Additional analysis needs to be done for this areca.

In general, this study tends to support the literature that study
habits can be changed via a counseling brogram. Integrating instruction
with cﬁunseliﬁg_techniques can faciligate this change. Additional
analysis_sﬁould be conducted for the study attitudes area and the study

applied to other institutions for universality of its results.



1, THE PROBLEM
Can a counselor worklng cooperatively with a faculty member and his
étudents‘ﬁfoduce-positive change in the students' study habits and/or

attitudes by employing specific counseliug service teéhniqueé, supportive

.

materials, instruction and guidance information?

II. SPECI.IC PROBLEM AREA

Through this study .the counselor identified the student's study
habits and study attitude problems and provided appropriate assistance
while he continued in his classes. 1In this study, the counselors worked

closely with the students agd/or their instructors to improve the

students' study skill deficiencies. \

¥

ITI. DEFINITION OF TERMS

1. STUDY HABITS combines the scores on Delay Avoidance and Work

Methods scales to provide a measure of academic behavior as measured
by the Brown and.Holtzman Survey of Study Habits and Attitudes.

A. Delay Avoidance is defined as the promptness in completing

. academic assignments, lack of procrastination, and freedom from wasteiul

deléy and distractiou. (Brown and Holtzman 1966)  “

B. Work Methods is defined as the use of effective study
procedures, efficiency in doing academic assignmenté, and how-to-study
skills. (Brown and Holtzman 1966)

2. STUDY ATTITUDES combines the scores on the Teacher Approval

and EducationallAcceptance.scéles to provide a measure of scholastic
belief as defined by the Brown nd Holtzman Survey'of'Study Habits

and Attitudes.

3




A. Tcacher Approval is defined as the student's opinions

of teachers and their classroom behavior and methods. (Brown and

Holtrman 1966)

’

B. Educatinnal Acceptance is defincd as the student's

aporoval of educational objectives, practices and requirements.

(Brown and Holtzman 1966)

3. COUNSELING TECHNIQUES are those skills used by counselors to

produce positive change in students which include the following.

A. Assertive Behavior is that type of interpersonal behavior

in which a person stands up fcr his legitimate rights in such a way
that the rights of énother are n$t~violatedﬁ‘ It is a direct, honest
and appropfiate gxpression of one's feelings, opinioné and/or beliefs.
~'(Ja£ubowski—5pector 1973) |

B. Achievement Motivation is a process of planning and
z <

striving for excéllence, progress, doing things better, faster, more
effectively, doing something urique or, in general, competing. .
(Alschuler, 1973, page l3)

C. Deep-Muscle Relaxation is a systematic technique of

muscle control through relaxation. Advanced method includes systematic
desensitization which combines relaxation, construction of hierarchy of
anxieties-and counter-conditioning.

D. Individual Counseling refers to a series of one-to-one

“

situations with a trained counselor to assist the student to

understand himself and deal more effectively with his problems.

'E. Group Counseling is a series of small group experiences,

~

under the leadership of a trained counselor, which serves the purpose

3



of helping individuals to know themselves better.

4. Supportive Materials are the resources utilized by the counselor

to assist the student in improving his study habits and nttiﬁudes.
(Cnsebeer,'1969; and Farrar, 19u9)
5. Instruction is the process by which the c..uselor Qill assist
the student individu&tly or in a group.
) 6. Cuidnncc is the identification by the counselor of appropriate

materials, information or need to refer the student to facilitate him

in his study skill problems or study attitudes.

1v. A STATEMENT OF RESEARCH QUESTIONS (NULL NYPJTHESIS)

y

. 3
Data obtained from the mcasuring instrument (Brown and Holtzman
.Survey of étudy.Habits and Attitudes) will be used to test the

foliowing null hypothesis:
1. There exists no significant change in study habits as

measured by a pre and post test on the Brown and Holtzman Survey of

~ study Habits and Attitudes.

2. There exists no significant change in student attitudes as
.measured by a pre and post test on the Brown and Holtzman Survey of Study

Habits u.nd Attitudes.

V. ASSUMPTIONS

(-
1. The students enrolled in the courses are interested in passing

the course.

2. Teachers and their students want improvement in study skills
‘and attitudes.’

3. A positive change in study habits and attitudes is desired.

10 &
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V1. LIMITATIONS OF THE STUDY

For the puiposes of this study, the followlng limitations were noccd:
) 1. Florida Juniof College at Jacksoﬁvilléiis a nulti-campus
institution with four ca&puscs (Downtown Campus, . I'red H. Kent Center,

“North,Cqmpus and South Campus) located geographically trhroughout the
city. . |
2. 1The faculty members and counselors assigned to the -
Fred H. Kent Center were used in ghe study.
o _ a '
3. The student and faculty members for the 5tudy were
jdentified from? those who were in clasuwes during second period
(9:10 - 10:00 Monday, Wednesday and Friday) to eliminate duplication
.within the groups. ~ ' - )

4. .The population included only college level day students

(freshmen and sophomore). .

S
~

5. The study was eondﬁcted during the 1974 Fall Term.

6. The‘;dministration of the post testing of the Brown and
Holtzman Sgrvey of Study Habits and Attitudes was prior fo the course
final exam to minimize Lhe attrition between terms.

7. The instructor could encourage Oor assist students in study

habits. :
Q
8. 5 The student could come to the Student Development office on
his own to seek assistance in study habits.
9. Due to absenteeism and normal attrition, the students

-

used in the study included only the students who took both the

pre and post test.

rxam
-



10. The faculty wembers and counselrrs involved in this scudy
were college graduates with a minimum of Rank II state of Flor;dn
certification. . | . '

11, fhc students were enrolled in college level bouyses
‘which lead towards an associnte degrce. .

12. The main emphasis was for the counselor to actively assist

students with their study skills through the classroom and/or the

instructor.

VII. SIGNIFICANCE OF THE PROBLEM

» Many times students are not successful in ccllege because they lack
the basic study skills to learn their subjéct materials effectively.
This need was expressed by community college students in an Inter-

»

Institutional Research Council study conducted on the community college’

transfer students fo the Fforida State University. This study showed

the highest‘mean response was the studeﬁté' lack of study habits in \\

.

IRC 1974).

dealing with their studies In addition the Florida Junior

College at Jacksonville particip in tie Cqmpérative Guidance

Placement program during the Fall 71 and based on the student

resﬁonse‘to a_questioﬁ on their pedd for study habitc 56 percent: (769)

of 1,371 responses indicated @ need in this aread (CGP 1971)51 ‘ A
) ' : '
VIII. REVIFA OF REIATED LITERATURE

There'are tvo main areas related to the present sﬁudy{.first,
literature on the: study hablt needs of ‘¢ c§11co; students and/or view of
various study habit programs;.;econd, the literature dascrlblno Student

. !

Services. FE . . i .
i . .
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STUDY HABITS

Students who are attendlng college not only need the academic Skllls

from h1gh school but also the necessary study skllls to cope with the

- more independent. s: rudy requirements in college llfe. Particularly with
the increase of the non-traditional students and the flnanclal crlsls,h
colleges have developed such programs as- or1entatlon courses, development
programs, tutorlal serv1ces and readrng labs to help_students leatn
better and decrease attrltlon. This.trend has also stinulated nany new

-
textbooks cn how to study, Gladste1n (1967), Cook Hoss and Vargas
(1968) Resnlck and Heller (1969) and many others These texts have
been 1ntegrated into many study habit programs and. or1entatlon courses
to help students perform better in college. However, many times these

. courses’ are offered in addltlon to the students already heavy course
_:“loads. Due to, the open door pollcy, many communlty colleges ‘have had\- ~

a

larger enrollments of the. non-tradltlonal students 1nto the1r 1nst1tu-‘

o]

tions.(Roueche, l972) The development of the necessary study skills

& to cope with college stud1es w1ll remain a much needed foundatlon.::
There have been many stud1es conducted on 1mproJement~ot‘study
Skllls with generally pos1t1ve results. Roblnson (1961) found that

proved scudy skllls are benef1c1al to students regardless of their

background or level of 1ntelllgence -His study revealed that not only

< .

the above average student beneflts even more. Although personal study’
hab1ts tend to be highly 1nd1v1duallzed, students with good s&udyV)
hablts and actltudes tend to be more successful academlcally
(Popham and Moore, 1969};

e
-
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The students themselves expréssed a need for study shills. Florida
Junior College at Jacksonville part1c1pated in the Comparatlve Guldance
and Placement Program durlng “the 1971 academlc year. Based on the_r
1,371 Flor1da Junlor College students who- took the test, 56 percent

expressed the need for developing better study skills and 65 percent

- said that they had not learned™ any—study—sklllsenn high school. This

"need is expr essed in, other ‘studies as well, Maxwell (1971) surveyed
e
) students at Berkley 1nd1cat1ng that freshmen students viewed the1r
_ academlc dlfflcult;es as stemming frcm their own study def1c1enc1es;
In another study by Child- (1970), s-udents' ‘study skills revealed
_the follow1ng 75 percent of the students were self-taught on how to.

o study; 64 percent of the students were nervous before exams; 25
._percent of the students were nerv0us durlnc exams, 70 percent of the
students indicated that study attltudes were greatly influenced by
the1r relat10nsh1p with the teacher. It does not appear that the |
study habit problem ex1sts wlth Just *he freshmen. A recent study.
Iconducted by the Florlda Communlty Junior College Inter-Institutional‘
Research Counc1l (1974) found that many communlty college transfer
students who were in academlc trouble‘ln‘Florlda s-state un1ver51t1es,
cxpressed that study habits were the major cause ot their difficulty-at
the universities. - |
Several studies with regular students in various study skill programs
’ SHJWed ‘that these students did 1mprove their study sk*}ls and performance
fin their college work. D1 Salv1 and R. Daniel (1971) worked with-one-

hundred volunteers to improve their study_technlques. These students.

fwere assigned to five treatment groups which met for twelve weeks. The

groups were ass1gned as fOllOWS Group A part1c1pated 4n one hour

1./,1. S

e
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.per week of instruction in study techniques; Group B participated in one
- 3 hour per week of 1nstruc§10n in reading sk111 Croup C participated

weekly in one hour g% 1nstructlon in both study techniques and reading

skills; Group D partlclpated weekly in two hours of 1nstructlon in both

"study technlques and reading skills; and Group E was asslgned as a control °

group. All students tock a pre and post test of the Brown and Holtzman

Survey of Study Habits and Attitudes (SSHA) and the Davis Reading Test

——————— s . — — °

(DRI) The results of this study showed geins in all f0ur'experimenta1f
groups based on the folloW1ng variables: study orientation scores as
'.measuled on th° Survey of Study Habits and- Att1tudes, 1eve1 of compre-
hension.measured.by‘the readlng scores (DRT). In another study (JdeSOﬂ
and Van'Zoost,'1972) using the SSHA, contingency management was -employed

. to change students' study habits.. Each of the 47 freshmen péid ten

of three’ groups- self-admlnlstered relnforcemont group, external
reinforcement group (both of these experimental groups couid earn back

"their ten dollar deposit); a control group which wou1d not earn back

their depos1t.

As measured by a correlated t test’ w1th SSHA scores both
experimental groups improved their worh methods’While the control
group d1d not. | : . ' fp{‘

Utilizing operant verbal self-control of studylng, Mlller and
Glmpl (1972) worked with seventy-seven students to increase the1r

amount of t1me studylng by: 1ncrea51ng the amount of- study time each week

by a specific amount. 'The student was to write his ownplnstructlons

3 N N

dollars for the study skills program. - The students were assigned to one_”' o



to accomplish this goal and read them aloud threettimes a day. Based on

o

a comparison to five treatment grouvps, the study found that the students
whose studyingrﬁaSmreinforced by:their self4ins%ructlons, increased their.
study time by 154 percent | |

Other research shows 1mprovement in study skills and academic
performance for students who have been placed on academlc probatlon or
who were dropouts. Brlggs i.nd Tosi (1971) worked with 20 freshmen, all
on probatlonary"sratus. Uslng the SQ3R study method he found a )
slgnlflcant difference heCWeen the experlmental 8roups and control -

1 group with a hlgher grade-p01nt average and 1mproved study technxques

for the experimental groups.‘ At the Student Development Center at

Mount St Mary s College, Los’ Angeles a ten-week study of low achlevers
“conducted by Felton and Thomas (1972) resulted in 1mproved wr;tlng skllls:
eadlng skllls, study habits, study attltudes, reduced test anx1ety and

“ study orientati. for the experlmental group. as compared to the control
group,

In contrast the.research conducted with minority students' study
habits are less conclusiye. Although_several writers have conflrmed-the_
lack of study skillsvamong‘the “disadvantaged" (Bossone, -1965; :
Clarke, 19663 Roueche, 1968), reasons and 1nstruments used are

confllctlng. Montgomery (1970) found that the lower ability community

¢ 3

: college student who was successful academically, bad higher average \iﬁ%

scores on all areas of the SSHA. Froe (1968) noted slmllar re.ults,

flndlng llttle d1fference between blark and wh1te students in thelr
1nst1tut10nal preference. However, Young (1966) found that the low

ablllty student had scores on the SSHA sllghtly lower but not

?

5% . -

>
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1nadequac1es of test1ng, teach1ng and learnlng in our educational

IS

statistically s1gn1f1cant than the average norms for the survey. In a

study conducted at Genesee COmmunlty College (1969) low ab111ty students

1

had average scores equlvalent to the f1fteenth percentlle in study

habits and twentieth percentile on study or1entat10n, based on national

norms.

Generally the author feels that the 1ncreased enrollment of the

.

'non—tradltlonal students-ln—colleges has v1v1dly_po1nted out the

3

3

‘“system. A whole new approach to research, evaluatlon 1nstruments and.

techniques of. learaing is needed to provide total education of the

‘student;

In rev1ew1ng ‘one ared of study skills, test anx"ory has been
noted to 1nfluence performance. A study by Sarason (1960) found that
h1ghly anxious " studernts are less llkely to do Well when they are under

greut pressure.' The classroom test can exert strong pressure on the

students. In another study conducted W1ttma1er (l9 2), worked with

'f1fty students who 1nd1cated various. anhlety levels on the Alpert-Haber

Anxiety Test. The s1gn1f1cant results shOWed that students with low
anx1ety had h1gher SSHA scoxes. He also found that debllltatlng test'
anxiety appear' to be assoc1ated with poor preparatlon for tests.' Other
studles show similar results (McM1111an and Osterhouse, 1972). - The
students in their study performed W1th higher scores on the f1nal exams

follow1ng t1a1n1ng in relaxatlon and desens1t17atlon techn1ques. In

'related studles, Mltchell and Ng (1972), Osterhouse (1972) and

'Hersler and Schill (1972) 1nd1cated that follow1ng 1dent1flcatlon of

test anxiety and instruction in relaxatlon and/or desensitization
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- student study skills -and/or behavior; o

<&

training, a student can reduce his anxiety and generally improve his

test scores. = : A
° . - . ) . N

HMost studies on study skills have originated in reading labs,

" developmental programs and study-skill‘labs. Since this study utilized

counsglors to "assist students: with study skills, the following is a
~ b ’

review of research in which counselors were . anolved in inf 1uenc1ng\

-
.

In a study cénducted at Texas Southern Uniyersity; Perry {1967)

&

1dent1f1ed students who were having dlfflculty with their studies.

These’ students were assigned Lo two readlng 1mprovement c1asses in

'order to recelve both tutorlng and personal counsellng By m1dterm

on1y sixteen percent.of.the students were having academlc d1ff1cu1t1es

-\,

and fewer rhan ten percent were 1n serious difficulty. Mxtche‘l
- o,

(1967), Brown (1971) and McReynolds (1973) found 51m11ar‘resu1ts. By

prov1d1ng group counse11ng along with study bklllS the students -

improved their grade-p01nt averages nd the1r scores on- the various

w . . : ' N N
sca1es of the SSHA T : o S . e

Students who are p1aced on probatlon for poor academic performance
prov1de an 1dent1f1ab1e group in wh1ch to work Wlth to. 1mprove their
performance.‘ In a study of 18 fa111ng freshmen, Kaye (1972) worked

with an experimental group weekly in one to.one and one-ha1f hour

©

.

SESSlonS for ten Weeks, providing 1ndividua1 counseling,;group guidance

~

and study skills. The 1nd1v1dua1 counseling_included discussions of

b

attitude towards one's se1f, relationship to peers and.parents,

1ndependence, development of respons1b111ty, a personal va1ue system

and academic'motlvatlon. Group guldance dealt with academic failure and

.

Y
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'1nterpersonal relatlonshlps. The study skill sessions reviewed note

<

taking, llstenlng and budgeting t1me.'
Kaye S ”esults showed that the exper1mental group raised - thelr

grade-point average more ‘than twice as compared to the control group.

'Fifteen cf the 18 membere of ‘the experlmental group remained in school

whereas only nine of the 18 members of the control group remalned in

school. In a similar study, Gllbreath (1971) found that follOW1ng

-group counseling, students below 2.00 on a 4. 00 scale 1mproved the1r

\c
\~.

grade-point averages.‘

Counsellng groups at the unlverslty of Utah Heaps Rickabaugh and

Finley (1970) found that all part1c1pants raised their grade point

°

zverages in a range from .18 to. 57 The more experlenced counselors

were generally more effectlve as measured by tne Counsellng Evaluatlon

" Inventory. S e : .

-
.

STUDENT SERVICES

In th1s sectlon ‘the author W1ll review the maJor roles of student

servicas, its present status and some current trends. Although the

llterature revlewed in this section specxflcally refers to study .

.skllls .the prev1ous sectlon supports the need for developlng these

skills. This is another area 1n which counselors can assist students
)

and faculty. members in the classroom. The author utilized'the study

S

the - regular classroom process. . K B

w

Baslcally, there are three models of student‘personnel workers.

They exist to varying degrees as determined by state departments of

education, boards of trustces and/or local'administrations.

N

-

-skill problems of'students as a vehlcle to integrate the counselor 1nto
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0'Banion (1971) provided a description of the three models:
(1) "regulator or repressor,f (2) "maintenanee or serviceman,"
(3) "therapist." A brief discussion of these three models follows:

The first major function of the counselor w3 disciplinarian or

monitor of the scheool's rules. "The emergence of dean of men and women
became the center of avoidance by the students. The. .school was
considered first and its rules were often regarded as more important

than the student. . This establichment of loco parentis was established

'

with a negative aspect of control. ° " 's system has characterized the

public school as well as the universities,and colleges.

" The second model was based on offering extensive services..
Generally, anything which did not fit- into curriculum, academics or -

the’ buSiness area was . assigned to the student services department The

~

follOWing are typical serVices offered:

1. disCipline - ‘judiciary
o2, personal counséling - indiv1dual and group
' 3. program advising '

4, testing

5. articulation - high school and/or college

6.. kealth services R .

7. job placement ' ‘ ’

8. career counseling

9, financial aid

10. student activities

1}. registration and records

12. bookstore

13. houSing (where applicable)

In some institutions, the 1list continues.

"It was assumed by the institutions that counselors could prov1de_
all these functions whereas the graduate schools primaril} trained
counselors in personal and voeational-counseling. The services concept

has raised many questions concerning master's degree personnel-and the

paraprofessionals.

Y
<




The last model has been the "personal counselor!" or therapist. In
genera1, counselor education has emphasized personal‘and group counseling
techniques to fulfill the. student's needs through growth and self- ”

. understanding. However, due to the realfty of numbers of students andlthe
administration of student personnel programs, the counselors could not

- often function in this therapeutic manner nor did they always.have
‘adequate training in psychodjnamics of mental illness or psychotherapy.
Few of the staff and students in Hﬁe school could relate to this model,
be1ng unable to see concrete results or overall student progress.

Generally,_adviSing and placement services were more acceptable to the

school and its staff.

Along with this hlstory and the present state of student serv1ces,

7

- there are 1ncreas1ng cr1t1c1sms .and concern over its status and future.
. . Medsker (1960, chapter 6) surveyed 243 communlty colleges f1nd1ng,that
two-thfrds of the.colleges utilized faculty for counseling, who-were
. . : o - ‘
given no release time or compensation for this éxtra service. The
administration of student services was assumed by only.onelperson in
forty—flve percent of the colleges. Medsker (1960) concluded that -
there: was ‘an apparent contradlctlon between the existing defLCIEUCIES
and the increasing emphasis for morenadequate student personnel~programs.
McDaniel (l962) serving as chairman of the'1960 Commission on étudent
PerSonne]“with'the Auerican;Associationrof Junior Colleges, found the
programs in student personnel.services to beﬁinadequate;'vIn another
AN . nationwide study by'thelAmerican Association of.Junior Colleges, funded
S by the Carneige Corporation, Max Raines (1966, pages 6-8) surveyed

.<forty—nine community colleges with the following results: (1) three-

by
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fourths of the communlty colleges have not developed adequate‘student

¢

personnel services; (2) in more than half of the colleges, the counsellng

and guidance functions have been inadequate;.(3) in ninety percent of the
colleges,lprofessional leadership, follow-up evaluation; and research
were almost-absent;.(A)_only ten percent of the comrmunity colleges could
be given a coﬁmendable rating for having an adequate'personnel services

program- (5) the area of services which was best performed was that

1concerned with such 1nst1tutxonal management functions as prov1d1ng

1nformatlon to studnnts, reg1sterrng and enrolllng students, conductlng
cocurricular activities; (6) student personnel programs generally
suffered from lack of financial support.

‘Glick (1971) reviewed the various services assigned to student
personnel and felt that‘although the true cost ofdstudent personnel

should be a part of the total college budget, no college can afford all

E)

of the student services that students demand. He felt additional

funding”through extra campus groups' and community agencies'should be
explored.

Dewey (1972)'concluded that student personnel work is in serious

trouble. There is 11ttle accepcance by students, faculty or adm1n1s—
[y

trators w1th no clear status or defined functlor Not only are thc

programs inadequate but also the preparatlon of thg ofessional staff

has falled to stimulate new ideas and d1rectlons for student serv1ces.

L.

In a more recent book, Warmath (1973 page 1) focused on the

counselor and survival of his role.
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"nconditional pOSltive sepwr= —

practitioner model is impractical and the medical model gives

us status but limited effectiveness. The college counselor

must change his service orientation OT he will no longer have
a place on campus. Some counseling centers are literally

,flght;ng for existence.. Some have already lost their fight and

been dismantled or their staff scattered to other departments.

o

Many of these commentaries have been based on observations.

However, various surveys and studies tend to support these concerns.

'“‘*“_Matsont(lQZl)wsaw the'increasing enrollment and diversity of students_to -

be 'a challenge which presents a need to- set new goals for“student"“”w-~4~

-~ ©

‘ services. - She stressed the need for developing 1ew skills, technlques,

evaluatlons, organlzatlon, dlfferentltted stafflng and 1ncreaved use of

computers. However, during the same t1me, Thomas and Hllrs (1971)

conducted a random survey"of"147“UnxtednStatesnggmﬂunlty colleges of

which ouly 37 repiied. The . question'of concern dealt with the <

1nnovat10ns.tak1ng place in the - student services area. The general

" conclusion was that very little 1nnovat10n was in fact taking place in -

the basic services offered 1nclud1ng personal counseling, records,

student activities, placement, financial aid, freshmen orientation and

In a more recent survey of 72 colnge presldents and 128-chief
student personnel offlcers, Terenzini (1973) found that these two
categories of college OfflClals dlffered in their vievs of student

seryices ma jor role. The presldents preferred that the personnel

‘efforts be dirécted toward planning ‘and melementation of programs

not ‘involving academic_instruction; Inzcontrast, the chief student

personnel officers felt ‘that their function was to manipulate the campu

environment to provide stimulating'and productive-learning experience.

\

<
-
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Although this ~ppears to be a critical time for the student ‘services

area, there is also an increasing response to re-define the area to be

more relevant‘with direct involvement ‘0of counselors into the student's

success vhile he.is attending the institution. iot all of the research
stresses study habits skill training for students. However, the author
Nfeels it represents an area which can'facilitaté the growth and develop-
ment of the student particularly in the classroom process.

In order to provide betier services for the student“services area,

some researchers have recommended decentralization. Richardson, Jr.,

Blocker and Bender (1972) felt that decgntralization.was an attempt tc

integrate | the student serv1ces staff into the normal operation of the.

P . ,‘

college, Whl“h would strengthen the counselors’ relationshlp with the .
faculty and students through the medium of proximity.,'They pointed out
the, need forhfaculty to accept and understand the counselors1 role in
effective learning. <atz (1973) supported this concept of decentral-

ization by empha5121ng the supporting contribution counselors can have

-

. - s [y
- in assisting faculty members’ to further understand the_students'

psychological social and career development. The stress was also place

on the counselor's better understanding of the classroom process and the

»

faculty's psychological and professional,developmentn
. In a survey questionnaire given to chief personnel officers,

Matson (1972) found that out of 589 responses, one-third of .the’

institutions were: decentralized. Basically, however, the same kinds of

_services were offered then as in 1964. Bloland (1972) fe1t that

decentralizationwcould reduce the influence of student services within

the coMege with the possible consequence of off-campus contractoxrs

24
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>environment,

supplying some services.

An area in which counselors could provide particular help is in
dealing with the needs of the new student entering todav's colleges.
Cohen (1971), Cross (1971), 0'Banion and Thurston (1972), Medsker and
Tillery (1971) and Warmath, et. al.,'(l973) identified the new students
as members of minorities, w0men and the mature student.
(1970) stressed the need to reorganize the student services'
to improve articuletion through better orientation and identification of

these new students and their needs. The counselor needs to change his

~

role to facilitate the growth of these students and to Bring:tne
community into minority and college effairs._ | »
Several researchers nave stressed thetinfluence of counselors within
the.total college setcing 'O'Banionland Thurston (l9l2) emphasized a
change from services to a total integration into. the college with a

preventive approach, correcting informational problems’for both faculty

[
L

involvement into the organi7ation of behavior, development of skills,

trators',communication skills. Further'Support was

(1973) by placing the counselor in a more energetic role supporting the

¢

institution's goals and not just ‘assisting the individual studont s

u

development.

Medsker (1972, page 4) referred to two mejor areas in which student

personnel work could assist students: (l) with activities outside the

classroom but within the institution ‘and (2) in a catalytic role with

re

1)

not just helping students adJust.

[

YWilkinson

programs

and students. Lipsetz (1973)-felt'the need for changing the college

There needs to be more

.increased use of group dynamics and promot}on of faculty and adminis-

siven by Shaffer:

.
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the teaching faculty in identifying, uses, inside the classioom and related

outside activittes. A leader in student personnel research, 0'Banion,

-

(1972, page 205) provided an essential philosophical definition:

"The model student personnel worker, however, must not only
be committed to positive human development; he must be able
to implement programs for the realization of ‘human potential.

- He mitist be able to communicate with other™administrators in
the college, and he must be able to keep the Tunctions and
services under his responsibility operating efficiently-.

) In the new model, present 'services and functions would not

. be disregarded. These are needed because they serve students -
- inimportant ways.. The emphasis of the program, "however,
would be different. .The program would be focused on positive
-changes “n student oehaVior rather than on efficient function

of servicas,"’

In a total integratiqn‘of counseling and teachiag, Curran (1972)

L)

introduced a new concept which- he called cognitive counseling This

.

concept prov1des a aore humani7ed and integrated learning process which

includes the whole person in re1ationship to the educational experience.
c R

The counselor should not Just aork with the teacher but should integrate'

the counueling skills into the classroom process allowing for maXimum

' growth interaction and learning for the counselor teacher and student.

O

ERIC

Aruitoxt provided by Eic:

3

Hurst and Ivey (1972) stressed the need for counselors to facilitate

.teachers'_hnman relations skills as well as provide skill training for

students in relaxation -techniques and developmeutal skills to promote-

1
o

student 1earning. ‘)

In;reviening organization, Prior (1973) separated the administrar
tive responsibilities such as placement, finencial'eid, admissions and
registration from student development. . In the letter, he emphasized

the need for the student persénnel worker to assist students in study

skills, tutoring, advising and special programs such as drug education.
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SUMMARY

Based on the studies cited, the author feels the followihg provides

a

a conclusion with fegard to student needs for.study skill training and

the need for' the student personnel worker to. assist in developing skills
: TR - ' : ‘
for students as well as the professional-staff. -Assisting the student

;} develépmént 6f study skills not_onlybimproveg the_Student'ﬁ?
performance but: also encourages independence in that the studehﬁ may
continue-to'be.ﬁucceésfql in'o;her‘ciasses. The cSunﬁelar needs to
promotg the development of\these:skills whetﬁef gpey be study skills. -

* or human relation skills. His!effactivgness'is iqcreased'with each
o : e : . . ) ’
-person's dcquisition of needed skills. Further research needs to be- -

conducted in which: the counselar's effectiveness is measured by- skill
. R . . . .
development in others as it relates to student learning in the class-

room. o . ‘ N :

*4
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IX IMPLICATION OF RELATED RESEARCH ON THE STUDY

o In des1gn1ng the study, the author utilized the .student's need for

Ui, &

study skills‘as a means to 1ntegrate the counseling process into the

classroom. "
\It was revealed “in the reView of literature that students
1nd1cated a need for developing study, skills as ev1denced in both the
Inter-Institutional Research Council (l974) study and the Comparative -

"

Guidance and Placement Program (1971) -
The benefits of study skills programs for improvement of student
‘ academic performance and study skills develppment were supported by s .
: Robinson (1961), DiSalvi and Daniel (k?li;/an Miller and Gimpl (l972).
with the integration of couhseling techniques along with studx'SRill_ k
develOpment the participants improved in both respective areas as
indicated by Perry (1967), Brown (1971) and McReynolds (1973).
The literature on the minority students was less conclus1ve as
| far as testing and evaluation of study skills. However, it_appears
more emphasis\should be\given tovnew instruﬁents.of'evaluation and'7
. counseling techniques for this area. “
The students need for study skills appears to he aimeaningful
‘area éhrough which counselors can assist students with‘needed skill
deyelopment\amdfimprovement in performance with their studies. The
“counselor.has many'roles'(O'Banion, l97l) which has lead to too mach
confusion and ineffectiveness of student.serv1ces since 1ts 1nceptlon
(Medsker, 1960; McDaniel 1962; and Raines, 1966). It thereby follows
that as a result student services finds itself in difficulties today

.~ -

'(Dewey, 1972).



O

ERIC

Aruitoxt provided by Eic:

. "improvement of a specific skill but also in the students‘broader

There is a need for counselors to become an active. part of the
college commnity and to become the center for development.of various

k111s for students and instructors, e.g., communlcatlon sk111s, student

N

motivation; psycholcgical, social and career oevelopment (Wllklnson,

1970; 0O Banlon and Thurston, 1972; and‘Lipsetz,'1973).

o,

The .author feels that the development of study sk111s for students

represents the kind-of-direct behavior change whlch not only results in

¢

"

academic performance., These are the student béhaviors which instructors

3

'and admlnlstrators can relate to and which also provlde a bas1c

accountablllty system for the co\nselors. Other skill areas (e.g.,

.

communlﬁatlon skills, relaxation technlques for test and speech anxiety,

assertlve rra1n1ng, etc.,) should provide a new base for the counselor

_to become a vital part of the college_communlty“
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. X. METHODOLOGY

i

ThlS study was conducted on the Fred H. Kent Center, Florlda Junior

,Coilege at Jacksqnville, utilizing the counseling and instructional staff.

~

The emphasis of the study was placed on the .counselors' activities as
N _ i . .

described in the groups below. The study included four counselors each

assignéd to four groups as folloWé:\

Control Group A con31sted of students who received no t1eatment

B

otHer than pre. and. post. tests for the Brown and Holtzman Survey of Study

. 2.

Habits and Attitudes.

Experimental Group B consisted of students (one class for each
counselor) who received a presentation by a counselor concerning study
skills and counselors' assistance.

Experimental Group C consisted of four faculty members each

who 'were assigned a counselor to assist the facuity member; however, the
counselor did not have ény contact -with the faculty member's students.

Exrerlmental Group D con31sted of four'faculty méhbers each

,

who were assmgned to a counselor and the counselor workeu with the

13

faculty member. and his students.

'.PROCEDURE

"l. To elduinate an unduplicated selection pf.faculty members and
students, a random sample of 16.facu1ty members (16'6ut of 24) were
identified who Were teachiﬁg'during the second period (9:00 %.IO:OO)

’of classes Monday, Wednesday and Frlday | |

2. 'The four counselors were each a331gned te four faculty members

- as  defined By Control Group'A and Experimental Groups B, C<and D.
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3. Each counselor met with the two -instructors in Experimental
Groups C and D. The counselors and theufaculty members made arrange-

ments for;the‘counselors to  meet in\the-respective faculty‘members'

classes and establish periodic meetings (minimum once a week) to discuss °

N

the students' study habits and attitude problemsr

4. Each counselor contacted the faculty members in Control GrOup A

and Experimental Group B and made arrangements to meet with the students

.in their classes.

5. The students assigned to Experimental GfoupsiB, C and D were

given a presentation by a»counselor concerning study habits and attitudes

followed by the edministration of the Brown ard Holtzman Survey of Study
Habits and Attitudes.

6. The students assigned to Controi Group A oere read the

instructions for the ‘Brown and Holtzman Survey of Study. Hablts -and

e B
P

Attltudes followed by its admln}stratlon.
7. During the explenatron of the Brown and Holtzman Surﬁey-of
Study Habits end_Attitudes; the feculty members.Were;not preseut in the

classroom”for Controi'GrouP.A and Exoerimental Groups B and C.

8. Following the:scoring of the results, the procedure for

_contacting the students was as follows:

Group A -- No contact was made except testing.

Group B -- The counselors contacted each student by letter
notifying him that the results of the Survey of
Study Habits and Attitudes were available .and that
he should make an appointment as soon as convenient.

Group C -- The counselor had contact only with the faculty

' : member providing him with the results and ‘encouraging
the referral of his students to- improve their study
skills with ass1stance eof a counselor..,

-



(A

. Group D ~- The counselor contacted each student by letter
v notifying him that the results from the ‘Survey
‘ of Study ‘Habits and Attitudes were available
and .that he.should,make an appointment as soon
as convenient. In &ddition the.counselor met
with ‘he instructor providing him with the results
_and the counselor made arrangements with the
instructor tc work cooperatively to improve the
students" study sk111s in the classrocm.

9, Based on the assignment of the ‘four counselors and the students
sbheduled in second pefiod classes, the following schedule for the pre

A

and post test1ng of the Brown and Holtzman Survey of Study Hablts and
Kttltudes‘was utlllzed .
' Monday '-- ail oszroup By
Wedﬁesday""--~*all-of Group C
Friday . -- all of Group D'
‘Monday -~ all ofiéroup'A'“' ]
'10. The post test of the Brown and Holtzman Survey of Study Hablts
..nd Attltudes was admlnlstered prior to f1na1 exams to measure the change

i
within the term.‘

8

11. Tﬁe total p0pu1ation'ofythe study for all Groups (A, B, C and D)

"was 536.

XI. ANALYSTS OF DATA -

An analysis of the Study Habits_and Study Attitudes for each of the
four groups (A,vB,.C and Dj pre'end'postytest (Brown’and Holt;man<Survey
of Study Habits ‘and Attitudes.is made iﬁ.this’chapter bused on a One-Way
Fixed Effeqts,Analysis of Variance. | |

The study was d1v1ded 1nto four groups in which tounselors were

reSponsible for the students’ study bablts and attitudes throughout the

’

.- study...

P ~ A cemn armcimnad ae a eontral orann.
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Group B was ass1gned as the group in which the students were
contacted through the mail by the counselor concernlng their study
hab1ts and study attitude results.

Group C was ass1gned as the group in which the students were

contacted by the1r 1nstructor concern1ng their study habits and study

~

attitude results and then referred to an_ass1gned counselor for

assistance.

' .
£

ot

Group D was as31gned as the group wh1ch received contacts by both
the teacher and counselor concerning their study habits and study o

attitude results.

These factors assigned to each of the four groups were used in

/’ determlnlng whlch treatment 1nfluenced the students’ study hab1ts and

..

O
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study att1tudes. Any variation would be the result of those treatments

1as related to the acceptance or reJectlon of the null hypotheS1s.

A One-Way Fixed Effect Analysis of.yarlance was used to test each
null hypothes1s~ (l) there exists no significant change in study hab1ts

as measured by a pre and post test on the Brown and Holtzman Survey of

Study Hablts and Attltudes, (2) there exists no s1gn1f1cant change in

wstudents att1tudes as measured by a pre and post test on the Brown and

N

Holtzman‘Survey of Study Habits and Attitudes.
" The One~Way FixedbEffects Analysis of Variance provided a test of

the significance of the differenCes be tween the meansvof the‘number of
diffrrent samples. It was assumed that the samples were drawn from
‘populations having no signif{cant difference; In Table I and Table II,

the mean scores for each group provide an initial 1nd1catlon that the

difference between the means might be due to more than sampling error.



TABLE I

MEAN SCORES FOR EACH

STUDY HABITS GROUP -
Group Number ‘Mean' Score
A 144 60.00

B 154 . 51,78
cC. 106 " 53.02
D . _132 51.83
‘Total 536

" TABLE II

MEAN SCCRES FOR STUDY
. ATTITUDES GROUPS

Group”‘ _Nuhber "Mean Score

s ‘58,45

B 15  s55.07

cC 106  s4.30 )
D 132 56.11

“Total = 526
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In order to test the significancc level of the effects of the

trcatments for cach group, a One-Way Fixed Effcct Analysis of Variance

was calculated for cach group for the pre and post test of Study Habits

and Study Attitudes based on the Brown Holtzman . Survey of Study Habits

and Study Attitudes. This analysis provides two kinds of analysis of

_variation: ~the sum of squares betwecn groups reflecting variability due

to’ the treatment and chancc, and the sum of squares within groups,

reflecting chance variation alone. The pre and post .scores record:d for

“each group were evaluated w1th the results at the .05 level of confidence

conSidered significant

Findings related to the nu11 hypotheSis concerning Qtudy Habits

To test the nu11 hypothesis the oné-way analysis of variance,

.under the fixed effect was used for the Brown and Holtzman Survey of

Study Habits and Attitudes Pre and post test for ‘each of the four groups

to determine if there was any difference for each group A, B, C or D.

.The data for Control Group A pre and post test for Study Habits are

Presented in Table III

TABLE III

SUMMAFY OF A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP A PRE AND POST.
¢ TEST FOR STJDY HABITS

F

F Needed>*

_.Source 'SS : d.f. MS
Treatments (bctwaen groups) _-ﬂ423.67 | 21 423.67
Error (Within groups) 76589.43_ ‘139 507.84
Totals -. ' ?1613.16

*Level of Confidence .05

0.83

3.84




The data presénted in Table III (Group‘A on Study Habits) indicate_
that *here were no significant diffcrences (F score is less than 1) in
study habits.forhfhe control group.

The data for Expérimental Group B (studénts contacted by letter
concerning Survey of Study Habits and Attitudes results) for pre and ,

post test for study habits are presented in Table IV,

TABLE IV

SUMMARY OF A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP B PRE AND POST
TEST -FOR STU™ HABITS

Source . : Ss d.f.’ MS . F ' F Needed#*
Treatment (between g:oups? k. 1471.27 ‘i ) 1§7l.27 2.62 ' 3.84
Error (within gro@ps) .. 83792.16 149  562.36

Totals . 85263.43

*Level of Confidénce .05

The data in Table IV (Géoup B on Study Haﬁits) indicate_ﬁhere is no
;ignificaﬁt difference in study habifs at the .05 icveliof confidencé.
With further calculatioﬁ, however, this score appears to haQe indica;ion
of streﬁgth as measured at .10 level of confidénce. |
The data'of,pre and post Eést of stud& habits for ﬁxpérimental

Gfoup C {contact with student was via the instructor) are presented in

Table. V. - S



TABLE V

SUMMARY OF A ONE-WAY FIXED ANALYSIS OF
. VARIANCE OF GROUP C PRE AND POST
b TEST FOR STUDY HABITS

Source I SS ’ d.f. MS F F Needed*
Treatment (betwcon groups). 2155.51 1 _,2155;51 5.76 3.96
Error (within groups) 57896.42 101  573.23 )
Totals o 60021.95

»

_*Level of Confidence .05

A review of the data in Table V (Group C on Study Habits) indicates a
'prssible rejection of the null hypothesis; however, technically, it does
.not haQe the same F scorei' The F score cél;uléted was 3.76 with the F |
score needed to reject the null’hypotheéislof 3.96 at the .05 'level of
significanqe."Based on further.analysis; there a;e indications.the null
hyéothesis might poséiblbie‘rejected,h
The pre and éosg test data“in_Tavle VI of study habits for
Expérimental Group.D fefiéct increased inferagtioq beﬁween couﬁselors;

students and instructors for a final:test of the null hypothesis.

-
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| TABLE VI <@
SUMMARY OF A ONE-W\Y FIXED ANALYSIS OF o
VARIANCE OF GROUP D PRE AND POST
TEST FOR STUDY HABITS

Source 8§ d.f. Ms F F Needed*
Trwrtment (betwee;.groupq) ©3093.34 1 3093.34 6.12 3.84
Errer (within groups) §ﬁ221!64 127 505.68
Totals .. 67314.98 “ o

#Level of Co-nfidence .05°

Phe data presented in‘Table VI (Gpoup D on Study Habits) indicute a
significant difference, with an F.score_of 6.1200 compared to a needed F
score Gor 5.84,-iﬁ study habits for this group as compa;ed to Groupf A, B
and C. This indicates the sEudy habits did change as a result of the
tfeatment_comppsed in Group D thereby rejecting the hﬁll hypothesis.

Findings reiated to the null hypothesis concerning Study Attitudes

TQ test the null'hypotheéis; the one-way analysis of variance, under
the fixed effects was used for the fcur groups to determine if there was
any'difference fpr\each Groﬁp A, B, Cor D.

The data for the Control Group A pre and post test for Study

Attitudes are presentéd:in Table VII. : s



TABLE VII

SUMMARY OF A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP A.-PRE AND POST
TEST FOR .STUDY ATTITUDES

Source — | SS d.f. MS F F_Needed*
Treatment (between groupsj 5562.67 1 5562.67 10.74 3.34
Error (within groups)  72010.42 135 518.06P /

Totals 77573.09 |

0

*Level. of Confidence .05

Thé data presented in Table VII (Group A on Study Attitudes) indicate
a high level of sigpificance (.0017) for the control group which.makes it
difficult to show discrimination for each Group, A, B, C and D, and to be
able to put them in prioriﬁy ordérf An F score of 10.74 for ghe control
group. and calculation of>each of the subsequent treatment groups feveals
high F scores.

Thé pre .and ;ostktest-for.Study Attitudes in Group B (students
contacted by letter concerning their Survey of Study Habiés and Attitudes

results) are presented in Table VIII.

A
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TABLE VIII

SUMMARY OF A ONE-WAY FIXED ANALYQIS or
VARIANCE OF GROUP B PRE AND POST
TEST FOR STUDY ATTI'T'UDES '

—— —

Source . SS d.f. . MS F F Needed=
Treatment (between groups) 9460.06 1 9460.06. 18.806 ' 3.84
Error (within groups) 74746.36 149 501.65
Totals | E 84206.42

*Level of Confidence .05

[

v

.
~

’ ?he~dataxpresénted in Table VIII (Group B on Study Attitudes) show a
high level of 51gn1f1cancc at the 0001 level of confldenéz “This
analysls of the data 1nd1cates a rCJcctlon of the null hypothesis with a
higher'F sco.e of 18.86. = . . : .

‘ The pre and post test for Study Attitudes in Group C (contact with

student was via instructor) data are bresen:ed in Table IX,

‘

s



1apLLy LA

'SUMMARY OF. A ONE-WAY FEEED ANALYSIS OF .
VARIANCE OF GROUP C MRE AND POST.: . -  °
TEST FOR STUDY ATTITUDES .= @ =

Y

-' Source ' Ss T d.f. ~ MS F F Needed*
| Treatmeht (between groups) - 8694 .34 \51 .‘8694.34 | 20;18 3f92-
l‘Errbr,(within groUps) 43521.46 - 101 430.91 :. .

Totals ,‘ " 52215.80 o

~ *Level of Confidence .05 e

[
-~

The data presénted in Taﬁlé‘IX (Group C on Study Atfitudes) indicate

a high level of significance at the .001 level of éonfidence for Group G-
\ ’ A3 N . " . . . . ¢ .

rejecting'the null hypothesis with an F score of 20.18.

G

/_The data for Experimental Grouﬁ D pre and post.testlfof Study

Attitudes are presented in Table X. -

o~

“



TABLE X R

. _ SUMMARY OF A ONE-WAY FIXED ANALYSIS OF =
: » . VARIANCE OF GROUP D PRE AND POST o
| - - TEST FOR STUDY ATTITUDES ‘

Source _ . ss_ d4.f. _MS | "F_ - F Needed=
Tredtment (betweeﬂ groups) »16281.48  | "16231;48 _34,49 3.84 ’
' Errorv(w}th{n groups) 59956.67 127 472.Q9. T
Totaie .o ,.,." . | 76235.15
.  ' *Leﬁe; of Confidence ;65

A reV1ew of data presented in Table X (Group D on’ Study Attltudes)

1nd1cate a 31°n1f1cant difference with pre and post test at the .0001
. % . - .
level.of confiderice. This ana1y31s of the data indleates a rejection

of the null hypothe31s with the. highest F score of 34.49,

.

&3 .




. XII. DISCUSSION

Study Habits

It would appear from the.preceding_data that the effects of the:

1nteracL10n of each group, A B, c apd D, were at an: 1ncreas1ng level of

s;gnlflcance as a result of the treatment for each of the exper1menta1
groups. It appears that the more direct'the contact with the student by
the counselor the greater the‘corresponding change in study habits.when
comparlng Groups A, B, C or D. The study movedffrom no'contaCt (Group A)
to contact with the student throu°h thé'mall (Groux B), to referral of -
student to counselor by the 1nstructor (Group C} 90 a max1mum inter- .
action between the-student 'counselor and instructor (Group D) ‘which .
produced the highest ¥ score and rejection of the nu11 hypothesis.
‘ Group C prov1ded the f1rst test of the nu11 hypothesls but it was not
.strong enough statlstlcally to totally reJect 1t. Group D prov1ded a
Y

strong F score of 6 12 to reJect the nu11 hypothesls Wlth a needed F -

score of 3.84 at the .05 level of confidence. ' S

Study Attltudes

.. In rev1eW1ng the data for thlS segment of the study -and the analysis
P whlch was conducted Yit appears further study and ana1ys1s needs to be
_conducted. The same procedures and four groups were app11ed for analysis

of the. study att1tudes w1th Control Group be1ng A and Treatment Groups

N

being . B C and D. The ana1y51s -produced high. F scores for all groups A

-

to D maklng it d1ff1cu1t to draw concluslons between. groups. With a {,
range of F scores of 10. 74 for Group A to an F score’ of 34.49 for Group
| D, it is d1ff1cu1t to prov1de any d1scr1m1natlon betWeen grcups and

4

* establishlng prlorltles for each of the groups.




XITI. CONCLUSIONS AND RECOWMEVDATIOVS

Study Hablts

The conclusions and recommendatlons contalned herein apply to the
students at Florida Junior College at Jacksonv111e, Fred H Kent Center.

The null hypothesls for study habits is as follows' There exists no -
’signlflcant change in study habits as measured.by a'pre and p0st test.on .
_the Brown and Holtzman Survey of Study Hablts and Attltudes. |

This nu11 hypothesls was tested by a One-Way Fixed EffecLs Analysls
" of Variance for the pre_and_post_test of the study‘hab;ts sca1e on’ the -
hrown and Holthan'Survey ot Study Habits and Attigudes.‘ The study was
designed‘into'four'major groups: Group A was the Control Group and;the
Exper1menta1 Grou"~s were B, C_and.D; Four counselors were each assigned_'
to the four groups propiding various treatments.‘ The amount.of counczlor
f contact wrth the students 1ncreased w1th each experlmental group.
Group B students.Were contacted by the counselor through the ma11
.Group C students were referred to the. counselor by the teacher and
Group D students were eontacted d1rect1y by the counselor and teacher.‘
rThe only group whlcn *eJected the null hypothesls was Group D with an F
score of 6.12 at the .01 level of confldence.‘ It‘appears that through

™ . .

this type of direct contact and follow through the students’' study
hab1ts can be changed via this type of treatment. |

The -only other group whlch appeared to test the null hypothesls was
Group C. However, technlcally, it d1d not reJect the nu11 hypothesis

with an F score of 3.76 and a needed F score of 3.96. Additional

" analysis might prove heipful on this faccor. .

-~



- » . Study Attitudes‘

The null hypothesis.for'study attitudes is as follows: There exists
‘no slgnlflcant change in study attitudes as measured by a pre and post
test on the Brown and Holtzman Survey of Study ‘Habits and Att1tudes.

. Th1s null hypothesls was tested by a One—Way Fined Effect Analysls
omearlance for- the pre and post test of the study attitude scales on the,
hrown and Holtzman Survey of. Study habits and Attitudes. The study was
designed into four major groups. Group A vas the Control Group and the
Experlmental Groups Were B, C and D. bour counselors were each assigned
to the four groups proViding various treatﬁentsl fhe amount of
counselor contact with the students 1ncreased w1th each experlmental
group.' Group B studenns were contacted by the counselor through the”

: mail; "Group C students were referred to the .counselor by the teacher
and Group'D students were contacted directly by the counselor and
teacher.il ‘ |

It appears the analysls:of this whole area-proved'to be significant
| with?allffour groups rejecting the nullrhypothesis. Wlth F scores
ranglng from lO 74 for Group A to 34.49 for Croup D, 1t is d1ff1cult to
d1scr1m1nate behween groups and put them in any priority order.’ Slnce
/the One-Way leed Effects Analysis of ‘Variance, revealed these results
addltlonal analysls is needed with another stat1st1cal mentor..

Additional evaluation needs to take placc for the variables_and

procedures for this area.




. avewss FOR FURTHER STUDY - o r
|  .A:fevieQ>bf the:study and'the?aata ;ppearé to iﬁdicaﬁe tha£ the
lv'followihg could be exé&&ned foL further inveétigapidn.’
| ‘1. Comparé.indiﬁidgal anaiysis ve;éus fhe'group analysis of
the one-factor analysis of variance.. | |
2. Compare g#ch gréup'sipfe test with each group.
3.: Compare each gr;uﬁfé posf test witﬁkeach group. -
_4. Compare_éll pre and all post teétsvfor all groups!
5. Iﬁvestigate-the,effectg of tﬁe i&éer;ction.of the counselors
for eaéh group.

. 6. Compare and analyze the grade point averaggg_df'éadh of thke.

7
-~

groups folibﬁing thejcompletion of.;he te;m."7
7. Investigatejthé effects.of study‘h§bips and.sfudy.attitudes '
sihce in many_caSesgthey are fe;t'to be interrelétéd. '
'.‘~ o : 8. Invéstigate the study attitudes in'mpre.depth and conduct
| additional‘staﬁistiéél.énalysis.- |
9. Conduct_additional analysis as to ﬁhicb.faqtor,-study .
’ ﬁabifs or Study~Aétitudés,,had'the"mpst e;fect on tﬁe students. |
< :10. Investigaté'thg_effeéts of'the'sub-scaleS“cf.the Study ,
Haﬁits (Delay Avoidance énﬂ Wﬁrk Metho@é) and St;dy Antitddgs (Teach;r
Approval and Educational'Ac;gptaﬁée)ngs megsured»by'the Survey of'Study.
Habits aﬁa Attitudes; | | . | h

li. Develop new:methodology.and procedqreswto test the effects

of stGdy habits and study attitudes.

" e

3




»

.o : 12, Conducf.a cost effectiveness of the counselors' efforts as

it'relates,to~studenqs’ performance and improvement of s*udy habits.
13. Apply this study to other grade levels and/or coliege

institutions to .test the. universality of the results.
. .

-
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-~ .- APPENDIX A 48

FLORIDA JUI\!IDR COLLEGE AT JACKSONVILLE
JAGKSONVILLE, FL.OF!IDA 32205

4

| Dear - ‘
Inta cooperative'ptog:am, the Fred H, Kent»Center counselors and
instructors are providing an ektra effort to assist you in beipg su~c—
cessful in «‘-yoer elasses. AMany times students have diff.iculty. with

their studies due tb weak stud}" habit sktlls. '0nc°e these skills are

-identified, jOU can uuually correct them ea311y in a short pe*10d of
\ .

* time. Some of these skllls are as follows: how to take notes, how to
‘prepare for exams, reductlon of test anx:.ety, etc. These and many
other -services are ava11ab1e to you in helpmg you be successful., .

“ You have just bartici‘pated in a‘°survey measuring your study habits
S . : o 4 o A . .
‘and attitudes. These scores arﬂww available to you. Call and make . -
an aﬁpointfnent (387-8311) or stop by Building 58, Kent Center, at
your earliest convenience.

oy . ' s

o ' . B ~ Sincerely,

Ll ‘ '~ Counselor S

E
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 Dorms group.

Cirde Grade ot Year in Schoal

High School: 7 8 9 10 11 12

Drofiling Your SSHA Scores

To find out-how you did on cach scale
o[ this survey, Jook at the numbers in
the row marked “Percentile.” Your per-
contile on wach seale shows your relative
standing in the”group ol people de-

~scribed on the “Norms Used" fine al

the bottany of the charl, For example,
il vour normy group is. college (resh-
men and jour percentile: on - the TA
seale fs 48, it meany that 45 per cent

~of the freshmen received fower seores

than vours on the TA scale, while 55
per cent of them recejved higher scores.
Thus, your percentily tells where you
rank in comparison with others in your
. oy

You can complele your profle by mak-
ing o heavy line across cach column at
the level which corresponds to your -
percentile rank on that  scale, For
cxampl, if your percentile rank on the
DA «cqle is 65, make a heavy linc
across the DA column halfway between
(\(l and 70, Draw 4 line corresponding
l your percentile rank for all seven

Name

Las Fird
School _Date__ !
Ao St Formof SSHA

College: Fr. Soph, Jr. §r.

What Your SSHA Scores Mein

High scores on S84/ are characlerisic
of students who yet good grades: Jow-

- yeores lend to e characteristic of those”

who et low gradus or find school work

- diflicult, Therefore, your seores on the

SSI A scales can indicate your stlcnglh\
.md weaknesss in the areas feasured
by the survey, and ko hefp (o predie

. e agademic achivvenent.

What thc‘u‘al!‘\s\ic.nsuru : |
(DAY Driay: AVGIDANCE~yOur

* prompless in completing academic as-

seales, o

Then start at the horizontal line ,you

~ have drawn and black in each column

iip 1o of down’ to the SOth percentile
line. Since the SOth fiercetile line rep-
resents. (he score made by the middle
student of your group, the vertical bars

~above that-lin¢ on your profile show

thase scales on which you have scored
higher than the middle student and the .
hare holow that line <haw the seales on

-~ sigments lack of procrastination, and

freedom from winteful delay and dls
(raction, S
(W) Work M ﬁfrnons—.;your. use of
elfective Mudy procedures, eficicncy in »
tloing academic assignmients, and hm\

:l0$lud‘y skills, S

(TA) TEACHER APPROVAL—YoUr Opin-
ions .of teachers and their classroom
hehavior and melhods.

(EA) EnUCATION ACCEPTANCE=yoUr
approvat of cducational objectives, prac
tices, and requirements,

(SH) Stuny Kamts combines the

vgaores on the DA and WM scales to

provide 4 measure of academic be-
havior, ‘

“'(W STUDY ATTITUDES combines lhc

scores on the TA-and EA scales o

 provide a'me; sure of scholastc belifs.

(S0) Sruny ORIENTATION cnmbmcsss

the seores on the SH and SA scales t
‘nrovide an overall measure of study
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AUTOBIOGRAPHICAL SKETCH

The writer was born in New Smyrna'Beach,.florida, on May 25, 1941,
the youngest of threce childron; The father pursued a career in the’
- . United>Statcs Coast Guard.  There nere several movee throughout tne
scnool'years dntil'the father retired in 1956 after 23 years. The
. * family returned to New.Sm;rna Beach to reside. o |
+ Graduation from New Smyrng Beach High School was in_l959_aftcr
being active in sports, band, nlays and student government. The writer
attended Daytona Beach Junlor College in the fall af 1959 for one term
and had to W1thdraw diie to financial neced. Tvro major jobs were cbtained
) during this time: one as a supply clerk 3t Cape-Kennedy for a year and
a half; then, due to an increasing personal interest in helping people,
the writer obtained a job as a psychiatric aid in‘Dallas Texae. This
was felt to be a valuable experlence and encouraged ‘the writer to return
to Daytona Beacn Junior College to major in psychology.
Upon graduatlon in 1963 with an assoc1ate degree, enrollment in the
‘ ’ Un1ver31ty of Flor1da "followed. »A part-tlme job was acqulred at the
k - J. Hillis Miller Medical Center as ‘a psychiatric aid to finance his
education;. A Bachelor _ovarts degree»wae obtainedlin l966,with a/
major in psycnology. ‘Work continued?at J. Hillis Miller and.the writer
entered theqmaster s degree program in guldance and counsellng at the
Un1ver81ty of Florlda A master(s degree in educatlon was received in ‘
Ll967. A counseling position was obtained.at FloridalJunior College in.
the fall of 1967. This position was.continued.until 1969 when the writer

was appointed as acting_dircctor of Couneel'ng for the Cumberland Campus.
N . [N v -

This position was later reclassified as afsistant dean of Student Services.

. i | : - S / : 3 T

61 o




Due to rcorganization at thc'éollcgc,‘thc position was again reclassified
to dean of Student Sefviqes in 1970. At the“game time,Aéhe writer was
;ﬁpointcd as_coor&inating dean for Studéﬁt Services for one year. .ihis
coordinating responsibility included the writer as the chicf administrator
for Student Serviccs.for Florida.Junior‘College. At'the end of'the‘year's 3
' - assignment, the writer was givén the adminisération of Student Services
on two campuses., In Addition, tvo central functions were assigned to the
writer: Student Financial Aid and Student Activities. - In 1972, th;

Nova program was developed and the wriger cnterea the program, . ,

In 1ookipg‘back, it appearsztheAwriter has al&ays hadaan interest in
helping and workiﬁg with people. Withi; the presént position as dean of.
Student pevelopﬁent, it is felt thét the goal of helping other people is
being éctualized. Thére is anﬂincfeésing conéefn with theigounseling

profession, its role and function within the educational institution.

The writer féels he can make a contribution in this area; -

C.
W
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